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EDU503 Assessment for Learning   Module: AFL006 

1.0 INTRODUCTION  

In the present system of examination various difficulties are faced by learners 

and teachers, such as, broad syllabus; quite relaxing at the beginning and 

getting difficult at the end of session; encourage the learners for rote – learning 

and cramming; complications in organizing tutorials, conducting projects and 

completing assignments etc. These difficulties of present examination system 

can be overcome by   appropriate changes in teaching-learning process and 

assessment system. 

In the present chapter we are going to discuss about various recent trends in 

assessment practices. Development in various field of education in general 

and teacher education in particular leads to the changes in assessment 

practices and now we are advocating for alternative assessment system 

theoretically based upon constructivist approach. In this particular unit we 

are also going to differentiate in various domains of assessment which will 

facilitates us in selecting appropriate assessment techniques and making 

assessment of learners in more realistic way.  Today we are moving forward 

for more learners’ friendly assessment techniques like online and on-demand 

assessment where students have freedom in selecting way to get assessed 

according to their convenience. Further we will have an understanding of 

various commissions and national curriculum framework views on 

assessment and how concept of assessment developed in recent past and its 

influences. 

2.0 RECENT TRENDS IN ASSESSMENT  

The recent past has observed increasing recognition for meaningful changes 

in educational assessment practices. There are various determinants 

contributing to the demands for assessment reform and revolution. Some of 

are: the dynamic nature of educational goals and objectives; the relationship 

between teaching- learning process and assessment; and the limitations of 

the contemporary approach of reporting learners’ performance. Before going 



 
 

through recent trends in assessment we need to have a look on domains of 

assessment which are as given below: 

3.0 DOMAINS OF ASSESSMENT  

Following are the four domains of Assessment Paradigms. 

(1) ASSESSMENT OF LEARNING 

The ‘assessment of learning’ is defined as a process whereby teachers or 

assessors’ attempts to describe and quantify the knowledge, attitudes or skills 

possessed by their learners. Teacher direction is paramount and the student 

has little involvement in the design or implementation of the assessment 

process in these circumstances. In assessment of learning teacher designs 

learning and set goals and objectives. Teacher collects evidences as what is 

achieved and what is yet to be achieved and judges what has been learnt and 

what is still needed to learn. Assessment for learning falls in the category of 

summative assessment as it has been used to determine each learners’ growth 

by the end of instruction. 

 

(2) ASSESSMENT FOR LEARNING 

The ‘assessment for learning’ involves increased level of learners’ autonomy 

and making them accountable for their activities, but teachers guidance and 

collaboration is a necessity. The assessment for learning is seen as being akin 

to ‘formative assessment’ as the results of assessment is used by teachers to 

take decisions related to instruction. There is less emphasis on the assigning 

of marks and grades to learners by their teachers because this is usually done 

by self-assessment and assessment by peers. The assessment for learning 

emphasizes towards giving useful feedback and advice to the learners that 

leads to their improvement. 

(3) ASSESSMENT AS LEARNING 

The ‘assessment as learning’ is perhaps more associated with diagnostic 

assessment and can be constructed with more emphasis on peer and self-

learning which helps learners to take more responsibility of their own learning 

and monitoring future directions. Assessment as learning generates 

opportunities for self-assessment and peer assessment. Learners take on 

increased responsibility to generate quality information about their learning 



 
 

and that of others for monitoring future directions. Teachers role is to guide 

learners in developing self-monitoring and feedback mechanism to question 

and validate their own cognitive process. Teachers create such an 

environment where it is safe for learners to take chances and whenever 

needed support is readily available. 

(4) ASSESSMENT IN LEARNING 

The ‘assessment in learning’ places the question at the core of teaching and 

learning. It reflects the teaching from its focus on a ‘correct answer’ to a focus 

on ‘a fertile question’. Through enquiry students engage in processes that 

generates feedback about their learning, which come from multiple sources 

and activities. It contributes to the construction of other learning activities, 

line of enquiry and the generation of other questions. in this approach; 

Learners act as the center of learning; they monitor, assess and reflect on 

learning, Learners initiates demonstration of learning (to self and others) and 

Teacher plays role of coach and mentor. 

4.0 ONLINE ASSESSMENT  

Online assessment is an innovative approach for assessing learners’ abilities 

specifically used for online learning, however it is getting importance as an 

alternative approach in offline courses. Instructors adopting online 

assessment can assimilate online assessment activities to provide feedback, 

as a system for assessing learners’ academic achievement and accountability. 

Online assessment can be adopted for assessing varied abilities of learners 

particularly;  Critical thinking abilities by using online essays and reflective 

journal posted on wiki/ blogs and other online platforms,  Learners 

communication using videoconferencing, online groups creation and 

management , online discussions , Problem solving abilities through 

multimedia or text-based online scenarios, Abilities of designing creating and 

using online portfolios, Competency in information management through 

database development , Teamwork and collaboration through email. Google 

and other online groups. Showing expertise using online examination of 

varied kind like written exams, multiple choice, true/false matching, short 

answer type questions 

 



 
 

 5.0 ON- DEMAND ASSESSMENT 

The On-Demand Examination scheme is innovative, flexible and ICT enabled 

system of examination which makes use of ICT to solve examination related 

problems and to make examinations on learners’ demand. It is an initiative 

specifically on online platform towards reforming the system of evaluation. 

The registration for On-Demand Exam is on-line after ensuring the eligibility 

and receipt of registration fee if applicable, learners get hall tickets with 

details of examination date and time. 

Characteristics of On-Demand Examination 

 On-demand examination allows the learners to take examination as per 

his readiness which is depends on the learners and not on the 

institution. 

 On-demand examination grants the learners to select the date of their 

examination. 

 On-demand examination curtail frustration, peer group caricature and 

depression that are generally typify by the Term-End Examination.  

 On-demand examination provides immediate information about results 

which is motivating factor.  

 In On-demand examination level of performance is determined by the 

learners who can reattempt in the examination as many times as he 

wants. 

 

 6.0 PERSPECTIVES ON ASSESSMENT AND EVALUATION IN VARIOUS 

EDUCATIONAL COMMISSIONS AND NCF’s  

Following are the recommendations of various educational commissions and 

National Curriculum Framework on assessment and evaluation: 

6.1. UNIVERSITY EDUCATION COMMISSION 

After the independence, the government of India established a university 

education commission under the chairmanship of Dr. Radhakrishnan in 

November 1948. The commission made a number of useful recommendations 

on various aspects of higher education. It criticized the existed system of 



 
 

higher education examination and laid emphasis on improvement in method 

of appointment of examiners, paper-setting, scoring and in the organization 

of examination. 

6.2. KOTHARI COMMISSION 

The Kothari Commission was set up in 1964-66 in the chairmanship of Dr. 

D.S. Kothari to examine all the aspects of educational sectors in India, to 

develop a general pattern of education and to proposed meaningful guidelines 

and regulations for the development of education. According to Kothari 

Commission, evaluation is a continuous process and inherently related to 

educational objectives. The commission suggested that at lower primary stage 

covering class I to IV, ungraded system of evaluation should be exercised 

along with observation technique in a planned and systematic way. At the 

higher primary stage, oral and written test should be used as an internal part 

of assessment and external examinations should be executed at the end of 

primary stage. At the end of primary stage, a standardized test should be 

practiced by the district educational authorities for a common examination 

along with the provision of giving certificate and cumulative record card. The 

commission advised that at the secondary level, the first external examination 

should be taken place at the end of class X and class XII with the help of 

standardized test. The commission recommended that internal examination 

should be comprehensive in nature and different assessment tools such as 

interest inventories, aptitude test, rating scale etc. should be developed to 

assess all aspects of student’s growth. The certificate issued by the state 

board should mark the student’s performance with no remark of pass or fail 

and permission should be provided for re- appearance in exams for the 

purpose of improvement.  

6.3. NATIONAL POLICY OF EDUCATION (1968) 

The National Policy of Education, 1968 was set up on recommendations of 

Kothari Commission 1964-66. According to the NPE 1968, the primary goal 

of examination reforms should be to make the examination process more 

reliable and valid. Evaluation is a continuous process and it should be aimed 



 
 

at helping students to enhance their achievement level rather than to give 

“approval” of the quality of their performance at a given time. 

6.4. NATIONAL POLICY OF EDUCATION (1986) 

The National Policy of Education 1986 also focused on to bring out qualitative 

improvement in examination system. It laid emphasis on continuous and 

comprehensive evaluation that includes both scholastic and non-scholastic 

aspects of education and introduction of semester system in a phase manner 

from the secondary stage. The NPE 1986 also accentuated to bring out 

concomitant changes related to various aspects of assessment such as 

reduction of predominance of external examination, use of grades, elimination 

of chance and subjectivity, productive use of evaluation process by teachers 

and students. 

6.5. NATIONAL KNOWLEDGE COMMISSION (2005) 

The National Knowledge Commission was constituted on 13th June, 2005 by 

the Prime minister of India Dr. Manmohan Singh as a high level advisory body 

to guide and direct policies related to education. The commission stressed on 

structuring a national evaluation body to monitor the quality of both 

government and private schools and laid emphasis on curricular reforms. The 

prime focus was to draw out significant changes in the examination system, 

specially at board level and to promote concept learning, skill acquisition and 

access to knowledge. 

6.6. NATIONAL CURRICULUM FRAMEWORK (1975) 

The NCERT emerged first NCF in 1975 following the recommendations of 

Education Policy on 1968. According to NCF 1975, the main objective of 

evaluation is to give reliable and authentic evidence of the attainment of 

specific objectives and it should be done with a variety of tools and techniques 

such as oral test, written test, practical test, observation, rating scale etc. The 

criteria of evaluation should be grounded on immediate feedback to pupils 

and teachers so that dispensable modifications could be done in teaching 

learning. The mode of evaluation should be flexible, continuous and it should 

be integrated with the process of learning. A continuous progress record of 



 
 

development of each child should be prepared. Instead of declaring pass or 

fail in any examination, letter grading on five-point scale (A, B, C, D, E) may 

be conveniently used and promotion in next class should be based on the 

overall progress record of the child. Internal assessment should become more 

prominent and external public examinations at the end of class x should be 

abolished. School complexes throughout a state and a district committee may 

be established for simple checking of answer scripts and question papers. 

6.7. NATIONAL CURRICULUM FRAMEWORK (1988) 

In 1988, NCERT developed the NCF for school education based on the 

recommendations of NPE-1986. Following are the key features of NCF- 1988 

related to assessment and evaluation – 

 -The scope of evaluation should not be restricted merely to assessment 

of cognitive development rather to give equal importance to assessment 

of socio-cultural traits and psychomotor skills. 

 -It is necessary to ensure that continuous and comprehensive 

evaluation of the progress of learner in all areas of learning has to be 

systematically carried out through the whole instructional period for 

attainment of minimum levels of learning. 

 -Evaluation of learning should be done with respect to evolve 

knowledge, concept, skills, attitudes and values related to the core 

components that have been discussed in it. 

 -The purpose of evaluation should be diagnostic in order to bring about 

qualitative improvement in school education and to help in improving 

the organization of examinations. Instead of laying emphasis on 

memorization of facts and information, the objective of evaluation 

should be the assessment of basic skills, desired attitudes and values. 

 -The tools and techniques of evaluation should be appropriate and 

adequate such as- observation schedules, rating scales, interviews, oral 

communications, anecdotal records etc. and more informal means of 

assessment should be adopted in order to prepare a performance profile 

of the learners. 



 
 

 -Use of grades in place of marks provides a better alternative both from 

psychological and cultural point of view to report the attainment of the 

learners. 

 -There is an urgent need of examination reforms. The question paper of 

external examination should be improved in order to elimination of 

excessive element of chance factor, subjectivity and de- emphasis of 

memorization. 

6.8. NATIONAL CURRICULUM FRAMEWORK (2000) 

The National Curriculum Framework 2000 critically reflected on the existed 

system of evaluation which was suffered from a number of flaws and merely 

centered on assessment of cognitive aspect and completely ignores non-

cognitive aspects. Following are the recommendation of NCF 2000 regarding 

to the evaluation at various stages: 

 -There must not be any formal evaluation at early childhood stage, it 

must be built in with the learning process without making children 

conscious of it. 

 At primary stage, evaluation must be continuous, comprehensive and 

formative in nature. It should be done with the appropriate use of 

various assessment techniques such as observation, oral examination 

and paper- pencil test. The use of diagnostic test for organization of 

remedial teaching and criterion reference test for the assessment of 

acquisition of competencies should be the vital element of evaluation. 

Co- scholastic attributes have to be assessed quarterly by using 

observation and rating scales. Student’s portfolios should be diligently 

prepared for assessing their growth and progress both in scholastic and 

co-scholastic areas. The use of three points grading in respect of 

scholastic areas and three point direct grading in respect of co-

scholastic areas will be carried out to assess the performance of the 

students. 

 At upper primary stage, assignments and project works along with oral 

and written examinations should be employed as a means of 

continuous and comprehensive evaluation. It should be focused on 



 
 

diagnostic and remedial teaching for weaker students. Criterion 

reference test will be used periodically to assess their competencies 

pertaining to different curricular areas. Self-evaluation by students, 

peer evaluation and evaluation of co-scholastic performances using 

observation, rating scale and check list will be the part of evaluation 

purpose. Student’s achievement in scholastic areas will be assessed 

with five-point absolute grading and co-scholastic performances will be 

assessed with three-point direct grading. 

 -At secondary stage, no pass or fail certificates should be given to any 

of students and course structure should be substituted for the purpose 

of reorganizes them in to four semesters. The predominant importance 

should be given to school based evaluation in the form of continuous 

and comprehensive evaluation mode with special focus on diagnosis 

and remediation. Criterion referenced test should be used periodically 

to assess student’s achievement in different subjects. The nine-point 

absolute grading will be used to assess scholastic performances of 

students and five-point direct grading will be used to assess co-

scholastic attribute of students. Cumulative records and portfolios 

cards should be prepared indicating students performances in different 

areas, their self-appraisal and peer evaluation, 

 At higher secondary stage the objective of evaluation should be to 

prepare students well not only for tertiary education but also for life. It 

proposes the semester system with credits and introduction of tutorials 

in final assessment procedures. Criterion reference testing and norm 

reference testing  

Although the earlier curriculum framework documents of 1975 and 1988 have 

also discussed on some of the areas of concern like continuous and 

comprehensive evaluation, no pass- fail, putting away the predominance of 

external examinations, introduction of grades and instigate the semester 

system at secondary stage, yet the propositions of evaluation made by NCF-

2000 are different from earlier ones in number of ways as it – 



 
 

1. Covers scholastic and co-scholastic performance of the students 

through giving adequate emphasis on both the formative and 

summative evaluation. 

2. It provides detailed account on stage wise assessment procedures 

starting from the pre-primary stage to the higher secondary stage. 

3. Underlines the significance of criterion reference testing, self-

evaluation, peer evaluation and suggest for the application of different 

point grade system for the evaluation of scholastic and non-scholastic 

areas. 

4. Favors the use of portfolios and introduction of tutorial at the higher 

secondary stage. 

5. Urges the use of alternative education system for learners with special 

needs and supports the use of modern technology in evaluation. 

6. Recommends for the conduct of periodic achievement surveys in 

different subject areas at terminal stage of schooling 

In the light of the recommendation  made by earlier curriculum documents 

of 1988 with the purpose of improving the management of examination 

and setting of national testing service, the program of action 1992, laid 

emphasis of development of  national examination reform framework and 

on setting up of a national evaluation organization . 

6.9 NATIONAL CURRICULUM FRAMEWORK 2005: 

 The NCF 2005 is one of the four National Curriculum Framework address 

four issues such as educational purpose, educational experiences, 

organization of experience and addressing learner. According to NCF, 2005 

the purpose of assessment is essentially to improve teaching learning process 

and materials through the effective employment routine activities and 

exercises. Evaluation should be serve as a way of providing valid feedback on 

the extent to which we have been successful in transmitting such an 

education which is concerned with preparing students for a meaningful and 

credible life. Following are the main features of NCF -2005 related to 

assessment and evaluation  



 
 

1. The purpose of evaluation should not have labelled children as ‘slow 

learner’ or ‘bright students’ rather it provides a complete picture of student’s 

abilities or growth towards fulfilling the aims of education. 

2.  Well-designed assessment and regular report cards should be provided to 

learners with feedback as a mean to inform learners as well as their parents 

about extent of learning. 

3. Continuous and comprehensive evaluation is an ongoing accomplished 

observational qualitative assessment of children, which should be done 

during the course of teaching by asking questions, giving small assignments 

and by maintaining a daily dairy based on observation. 

4.  Curriculum areas that cannot be tested for marks such as work, health, 

yoga, physical education, music and arts can be assured through 

participation. interest, level of involvement and the extent to which abilities 

and skills have been sharpened. 

5. Continuous and comprehensive evaluation should be supported with self-

assessment, feedback and qualitative statements on report cards by the 

teacher is necessary to support the assessment. 

6. At the elementary stage, for class 1st and 2nd, Assessment should not be 

taken any form of oral, test and written rather it must be purely qualitative in 

nature, based on observations through every day interactions. 

7. Class 3rd to class 8th of the elementary stage, assessment may be done with 

the variety of methods such as oral, written test and observations and 

providing grades or marks along with qualitative judgement of achievement. 

Self-evaluation and criterion based short test from time to time, rather then 

examinations could be commenced from class 5th onwards. At the secondary 

and higher education stage, assessment may be in the form of written test, 

examination, project reports along with self-assessment. 

8. Report cards should be more focused on analysis about students in order 

to assess them by pointing out the areas of study that they need to 



 
 

concentrate on and also help them by providing a basis for further choice of 

interest. 

7.0. SUMMARY  

In this unit we have discussed about various viewpoints of assessment 

practices. In this unit we tried to differentiate in various domains of 

assessment which will facilitates us in selecting appropriate assessment 

techniques and making assessment of learners in more realistic way.  We have 

also discussed about various learners friendly assessment techniques like 

online and on-demand assessment where students have freedom in selecting 

way to get assessed according to their convenience. We also have an 

understanding of various commissions and national curriculum framework 

views on assessment and how concept of assessment developed in recent past. 

VIDEO LINKS 

Measurement, assessment& evaluation; Certain basics part 1 

https://www.youtube.com/watch?v=8rFwm_nUZHo 
Measurement assessment & evaluation Part 2 
https://www.youtube.com/watch?v=3ZmeuoyNT0M 

 
Assessment for Learning and Assessment of Learning  

https://www.youtube.com/watch?v=o_CGWF5mWxU&list=PLmdzEPw3oylz
BYBuJX0pd_KmAPmhjEkWU 
 

Assessment for Learning and Assessment of Learning  
https://www.youtube.com/watch?v=kxUfdcIcpKc&list=PLmdzEPw3oylzBYB

uJX0pd_KmAPmhjEkWU&index=2 
 

Assessment as Learning 
https://www.youtube.com/watch?v=RKjxwPjV7aY&index=3&list=PLmdzEP

w3oylzBYBuJX0pd_KmAPmhjEkWU 
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http://www.bdu.ac.in/cde/docs/ebooks/BEd/I/ASSESSMENT%20FOR

%20LEARNING.pdf 
 

http://dera.ioe.ac.uk/7800/1/AssessmentforLearning.pdf 
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